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“Becoming the Change We Want to See”




Table of Contents

Discipline & Behaviors...................................................................................... 4

Maslow’s Hierarchy & Behavior ………………………………………………………………… 6

PBIS! OH YES!  Components ………………………………………………… …………………..8

Secondary Intervention ……………………………………………………………………………..10

Tertiary Intervention ……………………………………………………………………………….. 12

What is PBIS? Does it Work? ………………………………………………………………... 15

Positive Behavior Intervention Systems: FAQS …………………………………..16

How to Handle the Right & Wrong Answers ………………………………………....18

The Tiered-Approach (PBIS & RTI) ………………………………………………………. 19

The “BIG 6” ……………………………………………………………………………………………….... 20

PBIS Participation Evaluation Form ………………………………………………………. 21

PBIS Information Form ……………………………………………………………………………. 22

**ADDITIONAL RESOURCES:

Teaching Matrix

PBIS Action Plan: “How To”

Strategies & Challenges Tables 

District Contact Information

You Control

What Happens In Your Classroom

“I’ve come to the frightening conclusion that I am the decisive element in the classroom. It’s my daily mood that makes the weather. As a teacher, I possess a tremendous power to make a child’s life miserable or joyous. I can be a tool of torture or an instrument of inspiration. I can humiliate or humor, hurt or heal. In all situations, it is my response that decides whether a crisis will be escalated or de-escalated and a child humanized or dehumanized.”

-Dr. Haim Ginott

**Teachers are expected to reach unattainable goals with inadequate tools. The miracle is that sometimes they accomplish this impossible task”
-Dr. H. Ginott-

What Is Discipline?

“Students do not come with instructional manuals. I am sure that we all wish they did. Therefore, we must teach them acceptable behaviors so that they will make positive and safe decisions when dealing with problems or situations.”

What is discipline?-Many say that discipline is “punishment.” To discipline, means to teach. Discipline should be executed with the use of positive approaches in helping and guiding students to achieve self-control.

WHY DO STUDENTS NEED DISCIPLINE?

· For protection: to protect them from danger or be removed from an unsafe situation.

· To get along with others/Avoid conflict (Early Prevention)

· To understand limits (Expectations, Consequences, & Reward)

· To act in an appropriate and/or orderly manner.

· Understand logical consequences of their actions. (Taking Responsibility)

· Learn common expectations that everyone lives by such as respect and responsibility.

· Learning & Understanding community values.

PARENTS & SCHOOL DISCIPLINE:

· Discipline/Expectations that parents or guardians have implemented at home as a base for behavior expectations in school.

· School discipline should be an extension of home discipline.

· Parents and teachers should work on solutions together for benefit of the students.

· Parents to be aware and knowledgeable of school discipline code, policies & procedures, conduct, etc.

· Expectations, consequences, & rewards should be clear, concise, and consistent.

Behavior is learned. Often what is modeled is what is executed. Our goal is to model the SAFE & POSITIVE at all times. Positive expectations should consistently be taught, reviewed, and modeled.

** Children learn behavior through:
-Modeling

- Copying

- Listening

-Observing-Imitating

Remember to:

-Speak in a calm voice when we get angry, we teach our students how to stay calm when provoked.

- Apologize for use of inappropriate tones or levels: we teach children to accept responsibility for mistakes.

-Be consistent in your methods of disciplining and we approach our students.

NOTES:

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

“We must become the change that we want to see.”

-Gandhi-

Maslow's Hierarchy of Needs Pyramid
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Physiological Needs
Physiological needs are the very basic needs such as air, water, food, sleep, sex, etc. When these are not satisfied we may feel sickness, irritation, pain, discomfort, etc. These feelings motivate us to alleviate them as soon as possible to establish homeostasis. Once they are alleviated, we may think about other things.

Safety Needs
Safety needs have to do with establishing stability and consistency in a chaotic world. These needs are mostly psychological in nature. We need the security of a home and family. However, if a family is dysfunctional, family members cannot move to the next level because they have safety concerns. Love and belongingness have to wait until they are no longer in fear. Many in our society cry out for law and order because they do not feel safe enough to go for a walk in their neighborhood. Unfortunately many people, particularly those in the inner cities, are stuck at this level.

Need to Belong
Love and sense of belonging are next on the ladder. Humans have a desire to belong to groups: clubs, work groups, religious groups, family, gangs, etc. We need to feel loved (non-sexual) by others, to be accepted by others. Performers appreciate applause. We need to be needed. We see numerous examples in advertising where our need for group belonging is tied to consumption of a particular product.

Esteem Needs
There are two types of esteem needs. First is self-esteem which results from competence or mastery of a task. Second, there's the attention and recognition that comes from others. This is similar to the sense of belonging level; however, wanting admiration has to do with the need for power. People, who have all of their lower needs satisfied, often drive very expensive cars because doing so raises their level of esteem.

Self-Actualization 
The need for self-actualizations is "the desire to become more and more what one is, to become everything that one is capable of becoming." People who have everything can maximize their potential. They can seek knowledge, peace, aesthetic experiences, self-fulfillment, and oneness. It is usually middle-class to upper-class students who take up environmental causes, go off to a monastery, etc.  

NOTES:

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



· NO Student wants to misbehave.

· Behavior does not reside solely in the student and is context related.

· PBIS is a PROCESS! There are no QUICK fixes. This process takes time.

· We are looking to make long-term durable lifestyle changes for the student.

· All behavior serves one or more functions. Students behave to meet one or more basic human needs.

· A caring community and the need to belong are essential. Maslow’s Hierarchy illustrates it nicely. It is extremely important, if not a prerequisite, for behavior change.

THE TEAM MUST REMEMBER THAT:

· Our expectations are not a one or two person operation. There will be expectations for ALL team members.

· Teams must commit to a minimum of one hour each week to meet as a team and once each week to discuss/review PBIS implementation and needs.

· Team membership is critical to success. Membership is most assuredly a variable contributing to the success of PBIS. If it becomes a barrier, we will address it with the team.

PBIS TEAM SHOULD INCLUDE:

· Teacher(s)-General Ed. & Special Ed.

· Parent(s)

· Administration-(90%)

· Behavior Special/Coach

· Guidance Counselor

· School Psychologist

TEAM EXPECTATIONS:

· Meet with the consultant and team leader for purpose of discussing implementation of the behavior support plan and make recommendations.

· Any team members missing meetings on regular basis will need to be addressed.

· The team will determine a quorum for having meetings.

· There is a necessity for collecting data throughout the process.

· One team member or more need to have the responsibility of conveying PBIS activities to grade level, department, or mini-school teams.

NOTES:

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Secondary Level Intervention 

Secondary Prevention is designed as a part of our school-wide expectations effort to address the need for positive social skills being taught and reinforced. This Secondary Prevention is designed to provide intensive or targeted interventions to support students who are not responding to Primary Prevention efforts. Interventions within Secondary Prevention are more intensive since a smaller number of students within the yellow part of the triangle are at risk for engaging in more serious problem behavior and need a little more support. Some Secondary Prevention practices involve small groups of students or simple individualized intervention strategies. Secondary Prevention is designed for use in schools where there are more students needing behavior support than can be supported via intensive and individual tertiary support, and for students who are at risk of chronic problem behavior, but for whom high intensity interventions are not essential. Secondary prevention often involves targeted group interventions with ten or more students participating. Targeted interventions also are recommended as an approach for identifying students in need of more intensive, individualized interventions. Specific Secondary Prevention interventions include practices such as “social skills club,” “check in/check out” and the Behavior Education Plan. 

Individual PBS plans at the Secondary Prevention level involve a simple assessment to identify the function a problem behavior serves (Functional Behavioral Assessment or FBA) and a support plan comprised of individualized, assessment-based intervention strategies that include a range of options such as: (1) teaching the student to use new skills as a replacement for problem behaviors, (2) rearranging the environment so that problems can be prevented and desirable behaviors can be encouraged, and (3) monitoring, evaluating, and reassessing this simple plan over time.

When should a program of Secondary Prevention be implemented and who should be involved? 

Decisions to implement Secondary Prevention interventions are usually grounded in records of student behavior compiled by classroom teachers or other professionals. In some schools, students with two or more office referrals are considered eligible for secondary, targeted behavior support. The decision to use Secondary/Tertiary Prevention is typically made by the school’s planning team and behavior support team. Secondary Prevention is most effective when approached as a collaborative (rather than expert-driven) process. With individual plans, support teams including the student’s family, educators, and/or other direct service providers should be involved in assessment and intervention. It is also helpful to include people who have specific expertise in intervention programs being considered. In general, support teams should include people who know the student best, have a vested interest in positive outcomes, represent the range of environments in which the student participates, and have access to resources needed for support.

How are targeted group interventions implemented? 

Targeted group interventions are implemented through a flexible, but systematic, process. Key features of Secondary Prevention interventions include:

1. Continuous availability. 

2. Rapid access (72 hr). 

3. Very low effort by teachers. 

4. Consistent with school-wide expectations. 

5. Implemented by all staff/faculty in a school. 

6. Flexible intervention based on assessment. 

7. Functional assessment. 

8. Adequate resources (admin, team), weekly meeting. 

9. Student chooses to participate. 

10. Continuous monitoring of student behavior for decision-making. 

NOTES:

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Tertiary Level Intervention

Tertiary Prevention is designed to focus on the needs of individuals who exhibited patterns of problem behavior. There is research that has demonstrated the effectiveness of PBS in addressing the challenges of behaviors that are dangerous, highly disruptive, and/or disrupts the learning process and result in social or educational exclusion. PBS has been used to support the behavioral adaptation of students and other individuals, including developmental disabilities, emotional and behavioral disorders, and even students with no diagnostic label.

Tertiary Prevention is most effective when there are positive primary (school-wide) and secondary (classroom) systems in place. In addition, the design and implementation of individualized supports are best executed when they are conducted in a comprehensive and collaborative manner. The process should include the individual with behavioral challenges and people who know him/her best all working together to promote positive change all working as a behavioral support team. Support should be tailored to people's specific needs and circumstances. The goal of Tertiary Prevention is to diminish problem behavior and, also, to increase the student's adaptive skills and opportunities for an enhanced quality of life.

Tertiary Prevention involves a process of functional behavioral assessment (FBA) and a support plan  of individualized, assessment-based intervention strategies, including a wide range of options such as: (1) guidance or instruction for the student to use new skills as a replacement for problem behaviors, (2) some rearrangement of the antecedent environment so that problems can be prevented and desirable positive behaviors can be encouraged, and (3) procedures for monitoring, evaluating, and reassessing  the plan if necessary. 

In some cases, the plan may also include emergency procedures to ensure safety and rapid de-escalation of severe episodes (this is required when the target behavior is dangerous to the student or others), or major ecological changes, such as changes in school placements, in cases where more substantive environmental changes are needed.

NOTES:

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

How is Tertiary Prevention implemented? 

Tertiary Prevention interventions should be implemented through a flexible, but systematic, process of functional behavioral assessment and behavioral intervention planning. The following outline illustrates the general steps of the process.


I. Identify goals of intervention.
-Observable Behaviors (What are the problem behaviors displayed by student).
- Frequency of Behaviors

- Achievable goals set by support/PBIS team

II. Gather relevant information.
Members of the behavioral support team gather information through a variety of sources:

- Review existing records. 
- Interviews of support providers. 

- Direct observation of patterns, antecedents, contexts, and consequences. (FBA)

III. Develop summary statements.
 These statements include:

- When, where, and with whom the behavior is most/least likely to occur. 

- What happens following the behavior (what they get or avoid). 

- Other variables that appear to be affecting the person's behavior. 
IV. Generate behavioral support plan.
A plan is developed, based on the summary statements, to address the behavioral concerns and fit within the environments. The behavioral support plan (students who have an IEP this may also serve as the Behavior Intervention Plan (BIP) includes:

- Adjustments to the environment that reduce the likelihood of problem. 

- Teaching positive replacement skills. 

- Setting consequences to promote positive behaviors and deter problems. 

-  Having and being aware of crisis management plan and/or district progressive plan (if needed). 

V. Implement and monitor outcomes.
The team works together to ensure that the plan is implemented with consistency and is effective in achieving the identified goals. The team identifies the training and resources needed, determines who is responsible for monitoring implementation, and evaluates outcomes (based on usable data).

NOTES:

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



· Yes, it is an effective method for increasing school safety, enhancing student social-behavioral skills and creating and more productive and positive school climate.

· PBIS is a systemic approach to discipline that consists of school-wide expectations, consistency, consequences, and reward. It is a system of organization and uniformity.

· PBIS views the misbehavior of a child as a skill deficit. Behavior is taught to establish a single, positive school climate and relay to both student and staff that the appropriate behavior is priority in the school.

· With PBIS, teachers no longer operate in isolation. Interventions and strategies are created and implemented collaboratively by a school team that is trained to pull together ideas to meet specific needs of students.

· School Administration is actively involved and is knowledgeable of the PBIS process and assures that the faculty and staff are following procedures defined in the process.

· PBIS is a process that is always changing to meet the needs of the school and may take 3-5 years to implement successfully.

· PBIS information can be found at www.pbis.org.

· The discipline referral process and procedures are m ore consistent throughout the school.

· PBIS is aligned with the Richland One’s progressive discipline plan.

· There should be a requirement for interventions prior to submission of referrals, unless the situation calls for immediate action.

· Expectations are rules posted in specific settings, and students are taught those expectations regularly.

· A reward system (or incentive program) will be utilized to encourage and model appropriate behavior.



· What is PBS: Positive Behavior Support?

PBS is the application of behavior analysis to achieve socially important behavior changes. Initially established as an intervention approach for individual students, and has extended to an intervention approach for the entire school. (Sugai, et.al)

It is not a new intervention package, nor is it a new theory of behavior. It is an application of behaviorally-based systems approach to enhance the capacity of schools, families and communities to develop effective environments that are conducive to teaching and learning. The attention is focused on creating and sustaining school environments that improve lifestyle results for all children by making the problem behavior less effective and desired behavior more functional.

· What is the difference between PBIS, PBS, & EBS?

Positive Behavior Intervention and Strategies/Support and Effective Behavior Support are alternative terms used to identify PBIS. Terms are interchangeable.

· What is the role of the building administrator(s)?

The principal/administration sets the tone in the building and indicates what is valued and the course of action that will be pursued. The principal, a critical member of the team, represents the interests and concerns of the district, guides in issues of law and policy, accesses resources and removes roadblocks so that the team can carry out its important mission. Schools and school teams are rarely successful without strong, positive leadership from the building principal/administration.

· How do I go about selecting behavior interventions for my school?

Selection of intervention and expectations are done collaboratively by team and administration, and brought before faculty/staff for vote of approval. A school team creates a broad system of support.  1. Team clearly identifies the problem they wish to resolve or the goal they wish to achieve. 2. Review the research literature to see what interventions have “empirical support” or evidence of effectiveness in addressing the particular issue.3. The team develops a plan to implement and evaluate the interventions in their setting. The team selects evidence-based interventions and usable data to be effective with their students and retrieved instructional time for purpose of academic success.
· Where can I find more information on PBIS?

Go to www.pbis.org, or contact your school level coach or district consultant.

· What will PBIS look like at our school?

First year PBIS schools will consists of all participating team members. The team will develop school-wide expectations, infractions, and rewards and monitor them for necessary adjustments. The goals for first year schools are to gain 80% of their student’s population at a level of functioning normally academically and behaviorally. School-wide expectations should be developed into a teaching matrix, used to teach and review expected positive behaviors with the students on a regular basis. These expectations should be visible school-wide in all settings. 

Second year/Tertiary-Level schools should have 80% of academics and behavior mastered or close to mastery. At this level, schools and teams should be developing or in the process of developing small group or individual intervention plans and strategies for students who exhibit mid to high-risk behaviors. Also, schools at this level should have a solid incentive program in place.

· How is PBIS a process?

There are critical components that help identify schools that are engaged in the School-Wide PBIS. However, these components look differently in every school because PBIS is a PROCESS, not a program that is individualized to meet the specific needs of each school. The process is always changing.

· How long does it take PBIS to be fully implemented?

Full implementation of the process takes typically between 3 months to a year to fully address the critical components. These components are generally introduced a few at a time. Although a participating school may see immediate behavior change and reductions in discipline, the PBIS process can still take a school 3-5 years to fully implement a comprehensive approach to addressing problem behavior.

HOW TO HANDLE RIGHT & WRONG ANSWERS:

HOW TO HANDLE RIGHT ANSWERS:

1. Give praise & rewards at the right time.

2. A right answer must be both complete & correct.

3. Praise your student after every correct answer.

4. When your student gives a right answer on the first try, without, help, give special recognition.

5. Let your students know and feel it is alright to try and put forth effort.

6. Calmly asked your student again for his or her response, be please if he or she responds or not, and do not make an issue of a resistant answer.

Notes: ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

HOW TO HANDLE WRONG ANSWERS:

1. Correct your student’s work without being discouraging.

2. Don’t say “no” or “that’s wrong” and never make fun of answers.

3. Always try to get a right answer before going on to the next problem.

4. If the student’s answer is incomplete, help the student with the question.

5. Once student has discovered the right answer, repeat the question, and have him or her repeat the answer and provide praise.

Notes: ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

UNDERSTANDING THE TIERED-APPROACH

(PBIS & RTI)
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Designing School-Wide Systems 

for Student Success


RTI & PBIS: 

Response to Intervention and Positive Behavior Intervention Support/System are both processes of implementing high-quality, scientifically validated instructional practices based on learner needs, monitoring student progress, and adjusting instruction based on the student's response.

RED/YELLOW/GREEN

Strategies for RED & YELLOW ZONE STUDENTS

· RED ZONE- Students with intense problems are 5-10% of your student body. These students have 6+office discipline referrals.

· YELLOW ZONE- Students at risk for problem behaviors are 10-15% of the students in your school. They have 2-5 office discipline referrals per year.

· GREEN ZONE- Students without serious problem behaviors includes 80% of the student body. They incur 0-1 office discipline referrals per year.
Visit: www.pbis.org/resourcelink.htm
The ‘BIG 6’ of PBIS!

1. SELECT & DEFINE BEHAVIORAL EXPECTATIONS.

2. TEACH BEHAVIORS DIRECTLY (IN ALL SETTINGS).

3. ACTIVELY MONITOR BEHVAVIOR.

4. ACKNOWLEDGE APPROPRIATE BEHAVIOR.

5. USE DATA TO MAKE DECISIONS.

6. CORRECT BEHAVIORAL ERRORS.

DECISION MAKING:

Remember to include parents, community members, PBIS team and all participants in the School-wide PBIS decision-making, planning, and implementation. Your decision makers and team must reflect the school’s culture. Usable data is traceable and serve as change agents.

SCHOOL DISTRICT OF NEWBERRY COUNTY

POSITIVE BEHAVIOR INTERVENTION SUPPORT

PARTICIPANT EVALUATION FORM

Title of Workshop: _____________________________________________________

Date: ________________________________________________________________

Place: _______________________________________________________________

Presenter(s): __________________________________________________________

Please evaluate this session by circling a number to the right of each statement for numbers 1-5. (Place the letter on the lines provided)

                       Strongly Disagree   Disagree   Neutral   Agree    Strongly Agree 

                        (SD)                       (D)          (N)          (A)           (SA)

1. The workshop addressed the state objective(s) ______    

2. The information pertaining to the content was clear, understandable, and relevant. ________

3. Presentation materials and skills were effective and modeled. _____

4. The presenter was well-prepared with sufficient knowledge about subject. _____

5. The participants were actively involved in the workshop. ______

6. The overall rating of this workshop. (PLEASE CHECK ONE)

                                     _________ Very Satisfied

                                     _________ Somewhat Satisfied

                                     _________ Not Satisfied

Additional Comments: _______________________________________________

__________________________________________________________________

__________________________________________________________________

SCHOOL DISTRICT OF NEWBERRY COUNTY

POSITIVE BEHAVIOR INTERVENTION AND SUPPORT

PBIS SCHOOL INFORMATION FORM

School Coach, Behavior Lead, or Administration, please complete the following and email or send via inter-district mail for your PBIS file at district level. This information will be used to facilitate visits to each school and to review school activities. (Mail Code: 840)

SCHOOL NAME: ________________________________________________

BEHAVIOR LEAD’S NAME: ______________________________________

MONTH/DAY/YEAR most suitable for district coach to conduct SET Evaluation:

_________________

Please check YES or NO. My team and administration would like a mini-information session on SET prior to your visit: ______YES or _______NO

We currently utilize ______SWIS or _______SASI to track our discipline data to be submitted to the district coach quarterly.

CHECKLIST:

Leadership Meetings Dates: __________

Copy of School Matrix: _________

Copy of School-wide Expectations or Rules: _________

Copy of Discipline form & Major/Minor Infractions: __________

PBIS!

Positive Behavior Intervention System/Support
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